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	PURPOSE AND PROCESS

	The Academy Improvement Plan enables the school’s vision to be shared and understood by the whole school community.  It gives all stakeholders an understanding of where the school is moving and what actions will be taken to further secure and sustain improvement. The Academy Improvement Plan is designed to give a sharp, clear focus to those aspects of the school’s work which are believed to be most in need of improvement and brings together, in one purposeful, practical and coherent plan, national, local and school priorities, reflecting the aims and values of the school. It links directly to the areas identified by the school’s self-evaluation and by any external evaluation such as Ofsted.
 
As part of this process, a range of information is gathered and evaluated, and key priorities are then identified.  The information evaluated includes a review of the previous year’s actions and their impact, robust analysis of assessment data, information about pupils’ behaviour and attitudes, attendance, monitoring evidence, external reports and the views of stakeholders.  
 
Once key priorities have been identified and agreed, senior leaders develop action plans.  Clear objectives, actions, timescales and success criteria are agreed.  Resources to support specific actions are also identified; this helps leaders plan and prioritise budget spending and guides staff training.



	INFORMATION ABOUT OUR SCHOOL

	CHARACTERISTICS AND CONTEXT OF THE SCHOOL: 
· This is a school in extremely challenging circumstances, sitting in the highest percentile for deprivation 95% of pupils are in band 1 and band 2 of the National Indicies of Multiple Deprivation Deciles, with 72.4% of pupils in the most deprived 10%. 
· IDSR indicates that pupil base deprivation is well above average and location deprivation is above average. 
	Pupil Premium
	60.5%
	24.7%

	Minority Ethnic Groups
	75.4%
	38.4%

	English as an additional language
	40.7%
	23.4%

	SEND 
	30% (18.3%) (3.5%)
	17.1% (14.1%) (3.0%)

	Attendance (September 24 – July 25)
	94.4%  / 12.5% PA
	94.5%  / 15.2%


· Pupils have very limited life experiences; incidents of gang related crime, domestic violence, drug and alcohol abuse, involvement with social care services and criminal convictions amongst our families are high.  Only 19% of the adult population in Deighton are in full time work. Over the last 4 years 3519 crimes have been committed within a half mile radius of school.  Violent and sexual offences account for the highest number of reported crimes (50%) followed by anti-social behaviour at 14% and criminal damage/arson at 10%.  Of the reported offences 128 incidents relate to drugs offences and possession of weapons.  The % of children in the social care system within the community we serve is three times higher than the Kirklees average.  
· Mobility and movement is constant – 78.9% of pupils are classed as ‘Home-grown’ Last academic year 22 new joiners (2024-25). The school stability % is 69 which is well below average.

·  





























	WHOLE SCHOOL PRIORITY 1:
	LED BY:

	To - Improve Writing Outcomes Across Each Year Group - To raise standards in writing across the school by improving the quality of teaching, enhancing curriculum planning, and increasing opportunities for high-quality writing practice.
	
Jess Fox, Margaret Farrell

	CONTEXT STATEMENT – WE HAVE CHOSEN THIS BECAUSE:

	· Internal and external data shows writing attainment and progress are below national averages in several year groups.
· Internal and external data shows writing attainment is significantly lower than Reading outcome data. (Reading been previously prioritised) 
· Gaps exist between disadvantaged pupils and their peers in writing outcomes.
· Writing is not consistently embedded across the wider curriculum.

	OVERALL SUCCESS CRITERIA:

· At least Yr1 -65%.Yr 2 – 65% Yr3 -55% Yr4 – 60%.Yr5-67% Yr6-55% % of pupils meet or exceed age-related expectations in writing across each year group.
· Progress in writing shows significant improvement on previous year’s baseline.
· Reduction in attainment gap between disadvantaged and non-disadvantaged pupils.
· Work scrutiny shows consistency and progression in writing across subjects.
· Increased pupil confidence and engagement with writing tasks.
· Writing outcomes have improved across all year groups, evidenced by internal and external data.
•     All teachers are confident in delivering the writing framework, handwriting scheme, and spelling programme.
•     Pupils demonstrate greater fluency, accuracy, and confidence in their writing.
•    Handwriting and spelling standards are consistently high across the school.


	KEY OBJECTIVE
	ACTIONS
	WHO
	RESOURCES

	Further embed a consistent writing framework
	· Agreed overarching writing principles of how to teach and develop the writing process across every year group.
· Use the DFE writing framework to ensure expectations are aligned to the CCA writing approach.
· Create a writing progression document for each Year group.
· Provide Staff training to ensure staff knowledge and expectations for writing and the writing sequence is clear.
· Monitor to ensure fidelity and act upon findings as necessary.
	English Lead

Teachers

SLT/SMT
	English Lead Non-Contact Time

Texts to inspire Writing

	Implement a new handwriting scheme to improve fluency, presentation, and confidence in writing. The scheme will be progressive and age-appropriate, beginning with fine motor skills in EYFS and leading to fluent, joined handwriting by Upper Key Stage 2.

	· Adopt a clear, consistent handwriting policy with progression expectations for each year group.
· Provide staff training to ensure consistency of modelling.
· Develop assessment checkpoints (e.g., end of Year 2 = accurate joins, end of Year 4 = fluent joined script).
· Celebrate success with handwriting certificates, pen licences, and displays of excellent work.
· Involve parents with guidance on supporting handwriting at home.
· Monitor books regularly to ensure high standards of presentation.
· Support staff who require to ensure consistent application.
· Act upon findings as necessary.
· Displayed work on show demonstrates improved standards of Handwriting.
· Regular book looks / scrutinies demonstrates good handwriting.
· Teacher modelling of handwriting in classrooms and displays is of a high standard.
	English Lead

Teachers

SLT/SMT
	English Lead Non-Contact Time

Handwriting Books

	Implement a structured spelling programme from Year 2 to Year 6. A systematic spelling scheme will be introduced to improve spelling accuracy, build vocabulary, and enhance writing outcomes. The scheme will ensure progression in phonics, spelling rules, and statutory word lists.
	· Spelling rules / objectives are mapped for each year group on writing progression framework.
· Provide training for staff on effective spelling strategies.
· Ensure 3 x a week spelling rule taught over a 2 week period
· Teach a rule , Practice , Apply approach
· Assess and track spelling progress across the school.
· Pupils are taught key words per year group expectation.
· Monitor spelling through Book looks / scrutinies 
· Weekly spelling tests implemented across Year 3-6
· NFER termly spelling tests demonstrate increases.
	English Lead

Teachers

SLT/SMT
	English Lead Non-Contact time

English Consultant time
Spelling scheme

	MILESTONES

	By the end of Autumn:
	By the end of Spring:
	By the end of Summer:

	· Writing progression framework written and shared
· Handwriting policy written and shared
· Spelling framework written and shared
· Staff training on relevant expectations and policies
· Monitoring of writing teaching – by lesson observations– feedback shared and actions taken as required
· ½ termly SMT book looks to ensure policies followed
· Walk round’s demonstrate staff following policy
· Pupils work displayed of high quality 
· NFER spelling data / QA reviewed
· Moderation of writing at Hub meetings
· Accurate TA of writing input into INSIGHT
· Progress evident from end of Summer 2 data
· Pupil Progress meetings – children falling behind identified for intervention by class teachers.
	· Writing progression documents implemented across all year groups.
· All staff demonstrate consistent use of the writing sequence in planning and delivery.
· Monitoring shows improved consistency in writing teaching across year groups.
· Work scrutiny shows progression in writing outcomes across phases.
· Handwriting assessments/checkpoints completed 
· Book looks and displays show signs of improved presentation and reflect improved handwriting
· pelling rules/objectives mapped across year groups within writing progression.
· Spelling scheme embedded in weekly planning / lessons
· Spelling assessments (weekly tests, formative assessment) in place across Y3–Y6
· NFER Spring spelling assessments administered; baseline trends analysed.
· Book looks reflect appropriate spelling rule coverage and application in writing.

	· Writing progression documents implemented across all year groups.
· All staff demonstrate consistent use of the writing sequence in planning and delivery.
· Monitoring shows improved consistency in writing teaching across year groups
· End of year assessments shows progression in writing outcomes across phases.
· Staff consistently modelling handwriting to a high standard across the school.
· Handwriting celebrated across the school (certificates, pen licences issued).
· Consistent implementation of spelling programme seen across all Y2–Y6 classes.
· Spelling rule application evident in extended writing and across the curriculum.
· NFER Summer spelling assessments show measurable progress.
· End-of-year spelling attainment tracked and evaluated for transition to next year.











	WHOLE SCHOOL PRIORITY 2:
	LED BY:

	To  design and implement a structured oracy framework across the academy, ensuring progression from EYFS to Year 6, in order to improve pupils’ spoken language, vocabulary, confidence, and communication skills, leading to stronger outcomes in reading, writing, and wider learning.
	Jess Fox , Margaret Farrell

	CONTEXT STATEMENT – WE HAVE CHOSEN THIS BECAUSE:

	· On entry data demonstrates pupils start with very limited language skills.
· The gap at the end of Reception between National pupils and CCA pupils in Speaking is around 20% - this has been a consistent trend.
· Context of 40% EAL pupils across the school.
· If pupils can not articulate clearly and use high level vocabulary this does not transfer into their writing. 

	OVERALL SUCCESS CRITERIA:
· A published oracy policy and framework in place by December 2025, outlining progression and expectations across EYFS–Y6.
· All teaching staff receive CPD on oracy strategies by Spring 2026, evidenced through training logs and staff feedback.
· Lesson observations and learning walks show that structured talk routines (e.g., talk partners, dialogic teaching) are embedded in 100% of classrooms by Summer 2026.
· 90% of pupils demonstrate age-appropriate oracy skills (assessed through oracy ladders/progression grids) by July 2026.
· Pupil voice surveys indicate an increase in confidence in speaking and listening activities (baseline compared to end-of-year).
· Writing outcomes show improvement in vocabulary and sentence structure, evidenced by internal data and moderated samples.
· Oracy celebrated in enrichment and curriculum events (debates, assemblies, drama, poetry recitals) with participation from all year groups.

	KEY OBJECTIVE
	ACTIONS
	WHO
	RESOURCES

	Select or design a whole-school oracy framework with clear progression (EYFS–Y6) covering:
· Physical (voice, body language)
· Linguistic (vocabulary, grammar)
· Cognitive (structure, reasoning)
· Social & Emotional (confidence, turn-taking, listening).
	· Design the Oracy Framework with clear year-by-year outcomes and linked teaching strategies.
· Map framework to curriculum – integrate oracy skills into reading, writing, and subject-specific learning.
· Draft an Oracy Policy that includes:
· Vision and rationale for oracy across the academy.
· Expectations for staff (explicit oracy teaching, modelling, planning for talk).
· Expectations for pupils (listening, turn-taking, respectful dialogue, using full sentences).
· Strategies for inclusion (e.g., scaffolds for EAL and SEND pupils).
· Whole-staff training on the framework and policy (modelling, practical strategies, progression expectations).
	English Lead
HoS
Teaching Staff

	English Lead Non-Contact Time


	Embed planned oracy opportunities in all subjects (e.g., debate in history, reasoning in maths, presentations in science).

	· Introduce oracy routines (e.g., “Think-Pair-Share”, debate circles, storytelling) consistently across year groups.
· Embed in curriculum planning – ensure oracy objectives appear in unit/lesson plans.
· Develop a progressive set of oracy outcomes for each year group.
· Termly review of oracy framework implementation through learning walks, pupil voice, and work scrutiny.
· Develop assessment tools (e.g., checklists, observation rubrics, pupil self-assessment) to track progress in each strand.
· Assess pupil outcomes in spoken language, vocabulary, and confidence (link to reading/writing data).
· Adjust framework based on findings to strengthen progression and impact.
	English Lead
HoS
Teaching Staff

	English Lead Non-Contact Time


	Improve pupils’ spoken language, vocabulary, and confidence
	· Develop “vocabulary progression lists” by year group to ensure coverage and progression.
· Deliver staff training on effective vocabulary instruction and oracy strategies. high-quality talk, questioning, and use of academic language
· Embed strategies such as talk partners, think-pair-share, dialogic teaching, and structured sentence stems in daily teaching.
· Build oral rehearsal into writing lessons (e.g., storytelling, role-play, and verbal drafting).
· Establish regular platforms for pupil voice and performance (e.g., class presentations, debates, assemblies, poetry recitals).
· SLT/English Lead monitor the quality of talk opportunities and vocabulary use in lessons, giving feedback to ensure consistency.
	English Lead
HoS
Teaching Staff

	English Lead Non-Contact Time


	
	· 
	
	

	MILESTONES

	By the end of Autumn:
	By the end of Spring:
	By the end of Summer:

	· Oracy progression framework written and shared
· Staff training on relevant expectations and policies
· Monitoring of teaching of Oracy – by lesson observations– feedback shared and actions taken as required
· Walk round’s demonstrate staff following policy
· Framework mapped to core curriculum subjects (e.g., Reading, Writing, History, Science).
· At least one consistent oracy routine (e.g., Think-Pair-Share) introduced across all year groups.
· 
	· Staff training delivered, focused on:
· Using structured sentence stems
· Subject-specific oracy (e.g., reasoning in maths, debate in history)
· Scaffolding oracy for EAL/SEND
· Two or more oracy routines embedded consistently across all classes (e.g., Talk Partners, Debate Circles).
· Vocabulary progression lists developed for all year groups and linked to subjects.
· Oral rehearsal activities (e.g., verbal drafting in writing) regularly observed in lessons
· Learning walks and pupil voice feedback demonstrate improved Oracy
	· Oracy embedded in curriculum delivery across all subjects and year groups.
· All year groups use agreed vocabulary lists and sentence stems as part of teaching.
· Structured talk opportunities (presentations, debates, poetry recitals) completed across each phase.
· Pupil progress in spoken language, vocabulary, and confidence recorded.
· Oracy linked to outcomes in reading and writing (e.g., oral rehearsal improving writing structure).
· Pupil voice, Book scrutiny, Learning walk evidence shows increased consistency in oracy practice.

















	WHOLE SCHOOL PRIORITY 3:
	LED BY:

	To implement a whole-school Restorative Practice approach to behaviour, ensuring staff and pupils use restorative conversations and strategies to resolve conflict, reduce repeat incidents, and improve relationships.
	Margaret Farrell, Kerry Morgan

	CONTEXT STATEMENT – WE HAVE CHOSEN THIS BECAUSE:

	· Behaviour data and pupil voice indicates that, while most pupil behave well, there are recurring incidents of some repeated conflicts and unresolved issues between pupils
· There is a need for a more consistent, proactive approach to resolving conflict and repairing relationships
· Supporting emotional wellbeing and positive behaviour

	OVERALL SUCCESS CRITERIA:
· Restorative Practice policy and framework in place by Spring 2026.
· 100% of staff trained and using restorative language/scripts consistently by Summer 2026.
· Reduction in repeat behaviour incidents by 20% compared to baseline data.
· Increase in positive pupil survey responses around fairness, safety, and relationships.
· Evidence of restorative conversations and circles in class monitoring.
· Fewer formal sanctions/exclusions due to improved conflict resolution.


	KEY OBJECTIVE
	ACTIONS
	WHO
	RESOURCES

	Develop Whole-School understanding skills for Restorative Practice
	· Deliver CPD training for all staff (teaching, support, and leadership) on the principles and benefits of Restorative Practice (RP).
· Create a shared RP vision statement and behaviour expectations to display around school and embed in policy
· Provide age-appropriate RP assemblies and circle time sessions to introduce the approach to pupils..
· Gather feedback from staff and pupils on relationships and school climate
	HoS

AHT
All Staff

	Staff training time
RP question cards

	Introduce Restorative Conversations and Tools in Daily Practice


	· Introduce and model the use of key RP tools (e.g., restorative questions, circles across all classrooms.
· Develop a Restorative Practice toolkit for staff with scripts, and visual aids.
· Identify and train RP Champions (e.g., key staff, pupil ambassadors) to support and model practice.
· Integrate restorative conversations into behaviour incident procedures
	HoS

AHT
All Staff
	RP resources

	Reduce Repeat Behaviour Incidents Through a Restorative Lens
	· Track and monitor behaviour incidents and outcomes using behaviour logs and analyse repeat patterns.
· Implement restorative follow-up conversations after incidents involving the pupil, staff, and others affected.
· Conduct pupil voice surveys to assess impact of RP on feeling safe, supported, and understood.
· Provide targeted support or intervention (e.g., small group RP sessions) for pupils with recurring behaviours.


	AHT
HoS
	AHT time

	MILESTONES

	By the end of Autumn:
	By the end of Spring:
	By the end of Summer:

	· All staff complete initial RP training.
· Policy updated and shared- vision statement and shared behaviour expectations 
· Increased use of restorative scripts and language observed in classrooms/playgrounds.
· RP approaches included in weekly staff briefings and coaching
· Reduction in repeat incidents & fewer behaviour reports for the same pupils term-by-term.
· Initial pupil and staff surveys conducted on school climate, relationships, and emotional safety.
· RP assemblies and age-appropriate circle time sessions delivered across all year groups to introduce concepts to pupils.



	· RP embedded in school behaviour policy 
· Positive trend in pupil and parent feedback on school relationships and behaviour.
· Staff refresher or phase-specific CPD delivered (e.g., how to use restorative language).
· RP practices evident in learning walks and lesson observations.
· Pupil Ambassadors identified and trained
· Parents report understanding of RP approach in surveys.
· Analysis of incident patterns begins to show a reduction in repeated issues where RP is applied effectively. 
· Pupils report improved relationships with peers and staff.
· Pupils can articulate what restorative conversations are and when they are used
· Ongoing circle time sessions embedded into RSHE with clear RP links
· RP approach consistently modelled by SLT and key staff during daily routines and conflict resolution.
	· Pupils report improved relationships with peers and staff.
· All staff consistently reference and model RP language and principles in interactions.
· Pupil understanding of RP demonstrated through language use in conflict resolution and circle times.
· End-of-year staff and pupil voice shows improved perceptions of safety, support, and relationships.
· Reduction in repeat behaviour incidents compared to autumn baseline.
· All behaviour incidents involving harm include documented restorative follow-up (cpoms logs)
· Review of behaviour data and pupil voice indicates positive impact of RP on school climate and relationships.

	WHOLE SCHOOL PRIORITY 4:
	LED BY:

	To  ensure that pupils with SEND receive high-quality teaching, appropriate adaptations, and targeted interventions so they make sustained progress academically, socially, and emotionally
	Kerry Morgan

	CONTEXT STATEMENT – WE HAVE CHOSEN THIS BECAUSE:

	High numbers of SEN 30% (61 pupils) 24% SEN K (National 18.3%) of which 36% have a Cognition and Learning need.
Historic low attainment in Reception when in 2024, 2023 & 2022 0% of children met GLD
Yr 1 phonics for SENk pupils is also below National SENk pupils – 2025 – 25%(50) , 2024- 11%(48)
Yr4 MTC check in 2024 and 2023 0% of SENk pupils met the standard
Yr 6 – 25% of SENk pupils met combined in RWM – slightly below National at 29%

	OVERALL SUCCESS CRITERIA:
· 100% of lesson observations show adaptive strategies in use; all SEND pupils have EHCP’s, IAPDR’s & SSP’s shared with staff.
· 100% of SEND pupils have updated profiles; half-termly data reviews in place.
· At least 85% of SEND pupils will meet or exceed their individual academic targets as identified in their SSP’s, IAPDR’s or Education, Health and Care Plans (EHCPs).
· 100% of teaching staff will receive training in inclusive classroom strategies, with attendance records and evaluations collected.
· Termly progress data will show SEND pupils making progress in line with or above national expectations for comparable cohorts. 
· Pupil voice surveys will indicate that at least 80% of SEND pupils feel supported in lessons and interventions.
· SEND pupils will have access to tailored interventions in literacy, numeracy, and social/emotional development, according to their individual needs.

	KEY OBJECTIVE
	ACTIONS
	WHO
	RESOURCES

	Strengthen inclusive classroom practice
	· Deliver whole-school CPD on adaptive teaching strategies (scaffolding, visuals, chunking, alternative recording). 
· Embed SEND School Support Plans (SSP) into daily teaching.
· Provide focused training for teachers and support staff on adapting the curriculum to meet diverse SEND needs.
· Embed Quality First Teaching strategies consistently across all subjects.
· Create opportunities for staff to observe best practice.
	SENDCO
Teaching staff
	Staff meeting time
SENDCO time

	Build staff confidence in meeting diverse SEND needs
	· Implement rolling programme of training (autism, dyslexia, SEMH etc.) and targeted TA training.
· Liaise with external agencies/ outreach services /EPS to provide specific pupil support
· Disseminate to relevant staff 
· Adapt pupil provision accordingly
· Update SSP in line with amendments and advice
· Provide half termly drop in opportunities for staff to consult with SENDCO
· Monitor progress 
	SENDCO 
Teaching staff

	Staff meeting time
SENDCO time

	Improve identification, monitoring & tracking
	· Update SEND tracking system aligned with whole-school data.
· Ensure each class has a SEND pupils provision maps.
· Implement evidence-based interventions for pupils with identified learning, social, or emotional needs.
· Refine data systems to track academic (Pivats), social and emotional (Boxall, SDQs)progress of pupils with SEND.
· Conduct regular SEND pupil progress reviews involving teachers, SENDCO, and pastoral staff. Make necessary adjustments to ensure catch up/ progress
· Include SEND progress as a standing agenda item leadership meetings.
· Increase access to in-class support where needed, while prioritising independence-building strategies.
	SENDCO
Teaching staff
	SENDCO time

	Raise attainment & progress outcomes
	· Implement targeted interventions (pre/post-teaching, English, Maths, SEMH)
· Implement evidence-based interventions for English, Maths and social/emotional skills.
· Deploy teaching assistants effectively to promote independence and avoid over-reliance.
· Track intervention impact using baseline and end-point measures.
	SENDCO 
Teaching Staff
	SENDCO time

	Introduce and embed a Cognition and Learning Provision to strengthen memory, processing, reasoning, and metacognitive skills, enabling SEND pupils to access the curriculum and make sustained progress in Maths and English.
	· Develop a clear vision, structure, and entry/exit criteria for the Cognition & Learning Provision.
· Establish a structured Cognition and Learning provision (small-group and in-class strategies) that explicitly develops working memory, retrieval, problem-solving, and metacognitive awareness, alongside targeted interventions in Maths and English
· Implement small-group interventions to strengthen working memory, sequencing, and reasoning skills.
· Embed structured approaches like precision teaching, metacognitive talk, and guided practice.
· Ensure interventions are linked directly to progress in Maths and English, not stand-alone.
· Track academic progress
	SENDCO
	SENDCO time

	MILESTONES

	By the end of Autumn:
	By the end of Spring:
	By the end of Summer:

	· Measurable improvement in SEND attainment and progress (academic, social, and emotional).
· SEND pupils in the provision show measurable improvement in working memory, processing, reasoning, and metacognitive skills.
· Lesson observations/ drop-ins show consistent use of inclusive strategies
· Staff confidence in supporting SEND pupils increases (measured through increased pupil engagement in lessons)
· Pupil voice and parental feedback reflect positive experiences of inclusion and progress.

	Measurable improvement in SEND attainment and progress (academic, social, and emotional).
· SEND pupils in the provision show measurable improvement in working memory, processing, reasoning, and metacognitive skills.
· Lesson observations/ drop-ins show consistent use of inclusive strategies.
· Staff confidence in supporting SEND pupils increases(measured through increased pupil engagement in lessons)
 





	Measurable improvement in SEND attainment and progress (academic, social, and emotional).
· SEND pupils in the provision show measurable improvement in working memory, processing, reasoning, and metacognitive skills.
· Reduction in attainment gap between SEND pupils and peers.
· Lesson observations/ drop-ins show consistent use of inclusive strategies
· Staff confidence in supporting SEND pupils increases (measured through increased pupil engagement in lessons)
· Pupil voice and parental feedback reflect positive experiences of inclusion and progress.




















	IMPACT



	WHOLE SCHOOL PRIORITY 1
	AUTUMN TERM IMPACT

	Key Objectives:
· Further embed a consistent writing framework
· Implement a new handwriting scheme to improve fluency, presentation, and confidence in writing. The scheme will be progressive and age-appropriate, beginning with fine motor skills in EYFS and leading to fluent, joined handwriting by Upper Key Stage 2.
· Implement a structured spelling programme from Year 2 to Year 6. A systematic spelling scheme will be introduced to improve spelling accuracy, build vocabulary, and enhance writing outcomes. The scheme will ensure progression in phonics, spelling rules, and statutory word lists.






	· Key frameworks and policies for writing, handwriting, and spelling have been written, shared, and implemented across the academy.
· Staff training has ensured clarity on expectations, with lesson observations, book looks, and walk rounds showing growing consistency in classroom practice.
· Pupil work displays reflect high standards, and NFER spelling data and INSIGHT assessments provide a baseline for tracking progress.
· Moderation and accurate TA judgments show improved assessment confidence. Pupil Progress Meetings have identified pupils needing support, with targeted interventions in place.
· Early signs of progress are evident compared to Summer 2 data, particularly in writing quality and presentation.

	SPRING TERM IMPACT
	SUMMER TERM IMPACT

	· The writing sequence is consistently used across year groups, with monitoring showing improved teaching and progression in pupil outcomes.
· Handwriting assessments and book looks show better presentation and fluency.
· The spelling scheme is fully embedded, with regular assessments in place. NFER data and work scrutiny indicate improved spelling accuracy and application.















	· Writing progression fully embedded; consistent teaching and clear progress.
· Staff model handwriting to high standards; handwriting celebrated school-wide
· Spelling programme consistently delivered in Y2–Y6.
· Improved spelling application in extended writing and across subjects.
· NFER data shows measurable spelling progress.
· Spelling attainment tracked to support next-year transition.




	WHOLE SCHOOL PRIORITY 2
	AUTUMN TERM IMPACT

	Key Objectives:
· Select or design a whole-school oracy framework with clear progression (EYFS–Y6) covering:
· Physical (voice, body language)
· Linguistic (vocabulary, grammar)
· Cognitive (structure, reasoning)
· Social & Emotional (confidence, turn-taking, listening).
· Embed planned oracy opportunities in all subjects (e.g., debate in history, reasoning in maths, presentations in science).
· Improve pupils’ spoken language, vocabulary, and confidence










	· Oracy progression framework developed, shared, and linked to core subjects.
· Staff trained on oracy expectations and policies.
· Monitoring and walk rounds show consistent use of oracy routines like Think-Pair-Share.
· Feedback from observations used to refine practice.

	SPRING TERM IMPACT
	SUMMER TERM IMPACT

	· Staff trained on sentence stems, subject-specific oracy, and scaffolding for EAL/SEND.
· Two or more oracy routines consistently used across all classes.
· Vocabulary progression lists developed and linked to subjects.
· Oral rehearsal activities regularly observed in lessons.
· Learning walks and pupil voice show improved confidence and use of oracy skills.















	· Oracy fully embedded across all subjects and year groups.
· Consistent use of vocabulary lists and sentence stems in teaching.
· Structured talk opportunities (presentations, debates, poetry) delivered across phases.
· Progress in spoken language, vocabulary, and confidence recorded and tracked.
· Oracy linked to improved reading and writing outcomes.
· Pupil voice, book scrutiny, and learning walks show consistent and confident oracy practice.






	WHOLE SCHOOL PRIORITY 3
	AUTUMN TERM IMPACT

	Key Objectives:
· Develop Whole-School understanding skills for Restorative Practice
· Introduce Restorative Conversations and Tools in Daily Practice
· Reduce Repeat Behaviour Incidents Through a Restorative Lens












	· All staff completed initial RP training; updated policy and behaviour expectations shared.
· Increased use of restorative language and scripts seen in classrooms and playgrounds evidenced through learning walks
· RP approaches embedded in weekly briefings and coaching.
· Reduction in repeat behaviour incidents from Summer term and fewer reports for the same pupils.
· Initial pupil and staff surveys completed, highlighting positive views on school climate and safety.
· RP assemblies and circle time sessions introduced restorative concepts to all year groups





	SPRING TERM IMPACT
	SUMMER TERM IMPACT

	· Restorative language and scripts consistently used across classrooms and playgrounds through observed interactions
· RP embedded in staff culture through briefings, coaching, and daily interactions.
· Further 10-15% reduction in repeat behaviour incidents compared to Autumn term; pupils increasingly resolving issues restoratively.
· Pupil and staff surveys -70% show improved relationships and perceptions of emotional safety form Autumn survey
· RP assemblies and circle time embedded, reinforcing shared language and expectations.

















	· Pupils report stronger relationships with peers and staff.
· All staff consistently model and use RP language in daily interactions.
· Pupils confidently use restorative language in conflict resolution and circle times(evidenced in pupil voice and monitoring)
· Staff and pupil voice-85%+ reflects improved safety, support, and relationships from Autumn
· Behaviour data shows a clear reduction in repeat incidents from autumn baseline.
· 100% incidents involving harm include logged restorative follow-up.
· RP has positively impacted school climate and strengthened relationships across the community.







	WHOLE SCHOOL PRIORITY 4
	AUTUMN TERM IMPACT

	Key Objectives:
· Strengthen inclusive classroom practice
· Build staff confidence in meeting diverse SEND needs
· Improve identification, monitoring & tracking
· Raise attainment & progress outcomes
· Introduce and embed a Cognition and Learning Provision to strengthen memory, processing, reasoning, and metacognitive skills, enabling SEND pupils to access the curriculum and make sustained progress in Maths and English.












	· 80% of lesson observations show teachers using differentiated strategies and scaffolds to support SEND pupils.
· Initial SEND CPD delivered; 70% of staff self-assess an increase in confidence
· 100% of pupils on SEND register reviewed against provision map; new pupils identified via teacher referral and screening assessments.
· Baseline data for SEND pupils established in Maths and English. 100% of class teachers track and update progress for identified pupils termly.
· SEND pupils attend weekly targeted sessions. Entry assessments (memory, processing, reasoning) completed for all pupils in provision.

	SPRING TERM IMPACT
	SUMMER TERM IMPACT

	· 85% of lesson observations show evidence of effective inclusive strategies; walk-throughs confirm consistent use of scaffolding, modelling, and adaptive teaching.
· 80% of staff report confidence in adapting planning/resources for diverse SEND needs (10% increase from autumn survey).
· Pupil progress meetings include SEND outcomes in 100% of cases; progress trackers show improved monitoring of interventions. Early identification processes embedded in 90% of year groups.
· 60% of SEND pupils on track to meet individual termly Maths/English targets. Small-group intervention data shows accelerated progress for 50% of participating pupils.
· Provision embedded with 90% attendance across the group. Mid-point assessments show 60%+ of pupils improved in at least one area (memory, processing, reasoning, or metacognition).















	· 90% of lesson observations show high-quality inclusive strategies embedded in daily practice; pupils with SEND report improved access and support in pupil voice surveys.
· 90% of staff report increased confidence in meeting diverse SEND needs; CPD evaluations show knowledge embedded into practice.
· 100% of SEND pupils have up-to-date provision maps, reviewed termly with measurable outcomes. Data analysis evidences improved accuracy of identification and tracking.
· 70%+ of SEND pupils make expected or better progress in Maths and English (measured against baseline). Gap between SEND and non-SEND progress reduced by at least 10% from autumn baseline.
· End-of-year assessments show 70%+ of pupils make gains in two or more areas (memory, processing, reasoning, metacognition). Pupil voice highlights improved confidence in accessing classroom learning.
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