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	Autumn
	Spring
	Summer

	N
	Me and My Family

	Travel

	Celebrations


	R
	My Family and Community

	Now and Then – Jobs (Farming)
	Changing and Growing

	Y1

	The Royal Family
Hierarchy & Power

Chronology 
Developing a sense of time for the past, present and future  
Similarities and Differences 
L1 – Children reflect upon the similarities and differences between the royal family and their own family. 
Cause and Consequence 
Change and continuity 
L2 – Children learn some of the roles of the monarch. 
Historical significance  
L3 – Children learn of the importance of Buckingham Palace as the official home of the British monarch. 
Source of Evidence 

	Travel & Transport
Technological Advancements

Chronology 
Developing a sense of time for the past, present and future  
Change and continuity 
L1 – Children learn that the most important invention in relation to the history of transport is the wheel. Prior to the invention of the wheel, people relied on animals like horses, donkeys and camels to help them travel and transport goods.  
L2 – Children learn how trains changed over time from the horse powered wagon way, to the steam powered train, to the electric powered trains of today. 
L3 – Children learn how the London Underground was built in order to improve the congestion in Victorian London caused by horse-drawn carts, carriages and buses and to help reduce the dirt and disease caused by the waste of 300,000 horses.  
L4 – Children learn about the first cars and he design of modern cars. Children reflect upon how cars have helped improve people’s lives. 
Historical significance  
L3 – The London Underground is historically significant as it is the first public underground railway to be built in the world.  
Source of Evidence 
Photos and sketches, video clips 

	Nurturing Nurses (Nightingale and Seacole)
Civilisation

Chronology 
L2 – Children go back in time 200 years  
L4 – Children sequence the events in Mary Seacole’s life 
Similarities and Differences 
L5 – Children learn about the similarities and differences between the two Victorian women.  
Cause and Consequence 
L3 – Children learn that soldiers were dying in the hospital in Scutari because of the dirty conditions as well as their injuries. Florence improved the cleanliness of the building, improved ventilation, cleaned out the sewers and ensured the wounded soldiers were fed healthy food and shown compassion. Her efforts consequently reduced the death rate by 2 thirds.  
L4 – Children learn that Mary Seacole also looked after injured soldiers in the Crimea. She opened business which provided lodgings, a canteen and a shop and even rode onto the battlefields to treat and care for wounded soldiers.  
Change and continuity 
L6 – Children learn about how hospitals have changed and improved overtime because of the work and dedication of Florence Nightingale and Mary Seacole.


	Y2
	The Great Fire of London
Settlement
Technological Advancements

Chronology 
Developing a sense of time for the past, present and future  
Similarities and Differences 
Cause and Consequence 
L1 – Children learn what the city of London was like before the fire. (Houses were built from wood with thatched roofs, house were close together, the population was approx. 300,000). 
L2 – Children learn that the fire started in a bakery on Pudding Lane. It is believed an ember fell out of the oven which had not been properly extinguished. 
L4 – Children learn that the fire was able to spread so quickly because houses were made of wood and built closely together, the summer had been very hot, it was windy, warehouses on Pudding Lane contained highly flammable substances and the fire started at night when people were asleep and therefore slow to react.  
L5 – Children learn the factual impact of the Great Fire for people and for the buildings.  
Change and continuity 
L6 – Children learn how London was re-designed with new building regulations to prevent such a fire happening in the future. E.g. wider streets, brick and stone houses only etc…  
Historical significance  
The Great Fire of London is historically significant because of the devastation is caused. It left 85% of Londoners homeless, and it took 50 years to rebuild the city.  
Source of Evidence 
L3 – Children learn that historians use paintings, newspaper reports, diaries and drawings to explain and understand what happened in the past. 

	Castle Hill (Local History)
Settlement
Hierarchy & Power

Chronology 
Developing a sense of time for the past, present and future  
Similarities and Differences 
L1 – Children learn that Castle Hill originally had a neolithic fortress/hillfort built on top of it 
L2 – Children will learn that the hillfort was further developed by the Celtic tribe  
L3 – Children learn that a Norman Castle was then built at Castle Hill. They will compare the 3 different settlements.  
L4 – Children will learn that the site was changed again when Victoria Tower was built at the site. 
Change and continuity 
The whole unit focusses on how Castle Hill has changed over time 
L6 – Children debate whether Castle Hill should be further changed by the plans to build a visitors' centre at the historical site.  
Historical significance  
Castle Hill is locally recognised as a main landmark of Huddersfield. Great extensive scientific and historic research has been carried out here to show how the site has evolved over time.  
Source of Evidence 
L6 – Children will use newspaper sources to understand people’s feelings about the changes planned to the historical site.  

	Fighting Injustice (Parks and Yousafzai)
Civilisation
Hierarchy & Power

Chronology 
Developing a sense of time for the past, present and future  
Similarities and Differences 
L1 – Children learn about the similarities and differences between people and how different people can be discriminated against. 
L2 – Children learn about the 1865 black codes (segregation laws) and consider what life was like for a black person living in the Southern states of America during this time.  
L5 - Children compare the opportunities and life of Malala Yousafzai to a male child in Pakistan 
Cause and Consequence 
L4 – Children learn that Rosa’s arrest resulted in the Montgomery Bus Boycott which started the first mass protest of the Civil Rights Movement.  
Change and continuity 
L4 – Children learn that segregation on buses in Alabama was banned on 13th Nov 1956. The Civil Rights Act stopped all segregation laws in 1964 (it took approx. 4 years to enforce). 
Historical significance  
L4 - The Montgomery bus boycott was the first mass protests of the Civil Rights Movement. The actions of Rosa Parks was a pivotal moment which highlighted discrimination and shaped history. 
Source of Evidence 
L1 - 4 Children look at a variety of photographs from the 1950’s showing segregation laws in place in the Southern states of America and details of the Bus Boycott and Rosa Parks.  


	Y3
	Pre-historic Britain (Part 1: Stone Age)
Settlement
Civilisation
Technological Advancements

Chronology 
L1 – Children look at a timeline showing the Palaeolithic period of the Stone Age (99% of human history).  
L2 – Children are introduced to a timeline showing the history of Britain and understand where pre-history ends.  
Change and continuity (Change over time) 
L1 – Children learn about human evolution during the Palaeolithic Stone Age. 
L3 – Children learn about how Britain changed at the end of the Palaeolithic era because of the changing climate and rising sea levels and how pre-historic people lived during the Mesolithic era of the Stone Age.  
L4 – Children learn how Britain changed in the Neolithic Stone Age as for the first time pre-historic people settled in the first villages and began farming. 
Similarity and difference  
L6 – Children compare life in Neolithic Skara Brae with life in Neolithic mainland Britain. 
Historical significance 
L5 & 6 – Children learn about the Neolithic settlement of Skara Brae. It is the most well-preserved Neolithic village in western Europe and had World Heritage Status. 
Sources and evidence 

	Pre-historic Britain (Part 2: Bronze Age to Iron Age)
Settlement
Civilisation
Technological Advancements

Chronology 
L1 – Children recap the timeline showing the Palaeolithic period of the Stone Age (99% of human history).  
L2 – Children recap the timeline showing the history of Britain and understand where the Bronze Age begins and pre-history ends.  
Change and continuity (Change over time) 
L1 – Children reflect upon the changes and evolution within the Stone Age in relation to settlements, civilisation in general and technological advancements.  
L2 – Children learn how bronze is made from smelting copper and tin. Children reflect on how metal improved farming tools and techniques which help grow more crops resulting in a growth in population.  
L3 – Children learn that as a result of the migration of the Beaker people during the Bronze Age, new ideas and technologies like the loom, the pottery wheel, the kiln etc. arrived in Britain. Children learn that the wheel arrived in Britain at the end of the Bronze Age and improved travel and transport. 
L4 – Children learn that in the Iron Age, knowledge of the wheel and the use of iron improved farming tools techniques which resulted in more food being produced and a population increase of between 3 and 4 million.  
L5 – Children learn that hill forts were built during the Iron Age and discover the design and purpose of these. Fighting between rival tribes for land and animals was common and most Celts were both farmers and warriors.  
Historical significance 
L6 – Julius Caesar’s description of Britain is one of the first written records describing the island of Britain. 
Historical Interpretations  
L6 – Children read a translation of Julius Caesar’s description of Britain in 54 BCE to help them understand why Britain was a desirable location to invade and conquer.  
Sources and evidence 
Cause and consequence 

	Ancient Egyptians
Settlement
Civilisation
Hierarchy & Power
Trade


Chronological understanding 
L1 – Children learn when the ancient Egyptian civilisation began and when it came to an end. Children compare this to Britain, understanding that ancient Egypt was a predominantly Bronze Age civilisation.  
Similarity and difference (Within same time period) 
L2 – Children learn how the earliest civilisation settled near rivers to take advantage of the natural resources. Children recap the earliest settlements in Britain including the Neolithic stone village of Skara Brae. 
L3 – Children learn how power is organised in ancient Egypt (one of the components to a successful civilisation) and compare with the hierarchy in pre-historic Britain and the tribe leaders of the Iron Age. 
L4 – Children learn the specialised jobs of the ancient Egyptians and compare them to the jobs of people in Britain at the same time (Beaker people – weaver, potter, metal worker, farmer). 
L5 – Children learn what resources the ancient Egyptian people had to trade and what they imported. Children compare this with the materials that were available to trade with in Bronze Age Britain.  
Historical significance 
L4 – Children learn the significance of the Rosetta stone in helping to decipher the hieroglyphic code.  
L6 – Children learn about the significance of Howard Carter’s discovery in the Valley of the Kings and how it transformed our understanding of life in ancient Egypt.  
Sources and evidence 
L6 – Children learn how Egyptologists make sense of the past by analysing artefacts discovered.


	Y4
	At the Coalface (Local History – Victorian Era)
Settlement
Civilisation
Technological Advancements

Cause and consequence  
L2 – Children learn the cause and consequences of the Huskar Mining Disaster 1838. Because of severe rainfall which cause the River to flood, 26 children drown when they became trapped in a day hole.   
L4 – Children learn the long-term consequences of the Huskar Mining Disaster. The enquiry into working conditions of miners resulted in changes in to the law (Mines Act 1842). No women or girls were allowed down the mine. No boys under the age of 10 allowed down the mine. Children reflect on the negative consequences of these changes in law in terms of miners having less money, women and girls having to find new jobs and the increased use of pit ponies.  
L6 – Children learn about the Combs Colliery Disaster 1893. An explosion caused by fire damp killed 134 miners.  
Change and continuity  
L1 – Children recap mining in Britain and learn that mining for coal was introduced by the Romans. Children learn about how coal is formed and its importance during the 19th century for fuelling factory machinery and steam trains.   
L5 – Children learn that Humphry’s ‘Davy lamp’ reduced fatalities and increased coal production which was important for Britain’s growing industries.  
Sources and evidence 
L2 – Children analyse statements from the miners at the time of the Huskar inquiry and discuss what can be inferred from the names and ages of the victims.  
L3 – Children analyse extracts from the commissioner’s reports (children’s statements) to learn about the jobs and working conditions of the child miners.  
L6 – Children look at the front cover of a local newspaper from the time, an image of families and friends waiting for news and a photograph of the 7 survivors.  
Historical significance 
The Huskar mining disaster is historically significant because it resulted in new legislation to improve working conditions in mines and to protect women and children.  
Historical Interpretations 
Similarity and difference 

	Ancient Greece
Civilisation
Hierarchy & Power
Trade

Chronological understanding

Similarity and difference (Within same time period)

Change and continuity (Change over time)

Historical significance

Sources and evidence

Historical Interpretations

Cause and consequence

	Roman Britain
Civilisation
Trade
Technological Advancements
Hierarchy & Power

Chronological understanding 
L1 – Children learn when the Romans invaded Britain under the dictatorship of both Julius Caesar and the emperor Claudius.  
Cause and consequence 
L1 – Children learn why the Romans chose to invade Britain. 
L3 – Children learn who Boudica was and why she revolted against the Romans. 
Similarity and difference (Within same time period) 
L2 – Children compare the Celtic warriors with the Roman army to help understand the elite nature of the Roman Legionaries and why the Roman army was so successful in invading and conquering territory.  
L5 – Children discuss the similarities and differences between the town plan of Silchester and that of London. 
Historical significance 
L1 - Julius Caesar provided the first written description of Britain. 
Sources and evidence 
L1 – Children read a translation of Julius Caesar’s description of Britain dated 54 BCE. 
Change and continuity (Change over time) 
L4 – Children learn how the Romans carefully planned the location and design of key towns like Silchester and London.  
L6 – Children consider how the Romans changed and advanced Britain in terms of building sewers, introducing reading and writing, developing the use of coinage etc. and discuss the significance of different aspects of their legacy.    
Historical Interpretations 


	Y5
	The Industrial Revolution
Settlement
Civilisation
Trade
Technological Advancements

Cause and consequence 
L5 – Children learn why a significant number of the population moved to the towns and cities and how this impacted living conditions.  
Change and continuity 
L1 – Children learn about life before the Industrial Revolution in terms of ‘The Domestic System’ and where the majority of people lived.  
L3 – Children learning about the jobs and working conditions in the textile mills during the Industrial Revolution. 
L5 – Children learn how settlements changed in terms of population, housing and living conditions. 
Sources and evidence 
L3 – Children read extracts from the Sadler Committee Report 1832. 
Historical Interpretations  
Similarity and difference 
L3 – Children compare jobs and working conditions of miners to mill workers.  
Historical significance  
L4 – Children learn that the steam-powered engine transformed factories, transport in terms of railways and ships. 

	Anglo-Saxons
Settlement
Civilisation
Hierarchy & Power

Cause and consequence 
L1 – Children learn that because the Romans left and there was no army to protect Britain. The Saxons invaded / migrated to Britain to farm on the fertile land and to live a better quality of life.  The Saxons were asked to help the people defend their land against the Picts and the Scots. The Saxons, Jutes and Angles rebelled and stole the land for themselves eventually forming 7 kingdoms.  
Change and continuity 
L2 – Children learn that the Anglo-Saxons were farmers, so farming was the preferred way of life. In the early Anglo-Saxon period, people moved from the Roman towns back to rural locations. 
L3 – Children learn that the British monarchy originated in Anglo-Saxon Britain with the first King of England, Athelstan. An Anglo-Saxon king was incredibly powerful and controlled taxes, religion, armies, landownership, law-making, money, people. Today, Charles III plays a different role in Britain today because of the constitutional monarchy, but remains the supreme governor of the Church of England and the commander in chief of the British armed forces. 
L4 – Children learn that by AD 556, when the 7 kingdoms were formed (heptarchy), industries such as salt mining were organised and controlled by kings.  
Sources and evidence 
L5 – Children learn about the artefacts discovered at Sutton Hoo and how archaeologists interpret the past from such evidence. 

	Vikings
Settlement
Trade
Technological Advancements
Hierarchy & Power

 Cause and consequence
L1 – Children learn why the Vikings chose to attack Britain. 
Change and continuity
L2 – Children learn how Danelaw came to be and how the Anglo-Saxons settlements changed as a result. 
L4 – Children learn how Viking ship design helped the Vikings to invade, conquer and explore distant lands. 
L5 – Children learn how the Vikings traded across much of Europe and parts of Asia and Africa. Children learn how Dublin was the slave trade capital of the Viking world. 
L6 – Children learn about and reflect upon the legacy of the Anglo-Saxons and Vikings. 
Sources and evidence
L1 – Children analyse extracts from the Anglo-Saxon Chronicles describing the attack at Lindisfarne (1st ever recorded). Children learn what information historians gain about the Vikings from such sources of evidence.  
L3 – Children learn about the artefacts discovered at the Coppergate Dig and what this teaches historians about the craftsman who manufactured and traded at Jorvik.  

Similarity and difference
L5 - Children learn and recap how Viking settlers shared similarities with Anglo-Saxon settlers.
However, unlike the Anglo-Saxons, the Vikings are known for their exploration, raiding and trading in distant lands.
Historical significance 
L3 – Children learn that knowledge of Viking life was transformed in the late 1970's by the discoveries made on the site of a new shopping centre in Coppergate. Digging in the layers of moist, spongy earth, experts from the York Archaeological Trust found it had preserved Viking homes, clothes, games and goods.

	Y6
	World War II
Settlement
Hierarchy & Power
Civilisations
Technological Advancements

Cause and consequence  
L1 – Children learn what events led to the outbreak of WWII. 
L5 – Children learn about the Blitz and the consequences of the war in terms of damage to cities, loss of lives and homelessness. 
Change and continuity  
L7 – Children reflect on post-war Britain and learn that the impact of WWII was felt for decades. 
Similarity and difference 
L2 – Children learn about the WWII leaders and identify the similarities and differences between them. 
L6 – Children learn about the different jobs carried out by men and women during the Second World War. 
Historical significance 
L4 – Radar technology is considered one of the most important factors in the success of Britain’s air defences during the Battle of Britain as it could detect and locate incoming enemy aircraft.  
L7 – Children learn about D-Day, VE Day and VJ day - key events that led to the end of the Second World War. 
Sources and evidence 
L3 - Children look at a selection of evidence detailing what happened during the evacuation of children. Children learn how historians use evidence to draw conclusions. 
Historical Interpretations 
Throughout the lessons, children learn about propaganda and how information from the British government was biased and intended to boost morale, encourage people to help the war effort and remain positive throughout.  
L3 – Children consider different interpretations of evacuation (personal letters vs new articles) 

	
	Islamic Civilisations
Settlement 
Civilisation
Trade
Technological Advancements


Cause and consequence 
L1 – Children learn how the Islamic civilisation came to be after the Prophet Muhammad heard God’s words. He began to preach and gained many followers called Muslims. 
L6 – Children reflect on the main reasons why the Islamic Empire was so successful. 
Change and continuity 
L2 – Children learn about the importance of the city of Baghdad in the early Islamic Empire in terms of its location, design and who lived there. 
L3 – Children learn about the importance of the Silk Road trade routes for enabling the exchange of goods, cultures, religions, knowledge and ideas. 
L4 – Children learn that about the value placed on education and learning from the Islamic religion and the government. Children understand that scholars from around the world were invited to study at the House of Wisdom in Baghdad. Children learn that new knowledge and understanding stemmed from the work of ancient Greek, Roman, Persian, Indian and Chinese scholars.   
L5 – Children learn about advancements in papermaking, astronomy and medicine. 
Similarity and difference 
L2 - Children compare Anglo-Saxon Britain with the early Islamic civilisation in 900 CE (reflect and connect activity). 
 
Historical significance  
L3 – The Silk Road is historically significant as it enabled huge scientific, economic and cultural growth as goods, cultures, religions, knowledge and ideas were spread.  
Sources and evidence 
Historical Interpretations  
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